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SOUTH HADLEY PUBLIC SCHOOLS 

South Hadley, Massachusetts 

DCAP: District Curriculum Accommodation Plan 

The South Hadley Public schools recognizes the unique quality each student brings 

to our community of learners.  We believe that it is incumbent upon the district to nurture 

student strengths at each developmental stage of growth. In order to achieve this goal, the 

district shall employ teachers who are expert in their respective content area(s). Content 

expertise frees the teacher to develop a full repertoire of instructional strategies that will 

accommodate a diverse student population. Through an annual professional development 

plan, the district will assist teachers in broadening their range of teaching skills. 

Furthermore, the district believes that all children should be educated in an inclusive setting. 

The district shall provide the necessary supports within such settings. 

To ensure the effective use of accommodations within the learning environment, the 

district supports the leadership within each building to establish a plan which will ensure 

accessibility to the curriculum frameworks for all students. Such a process shall take into 

consideration the unique strength of each student as addressed through, but not limited to, 

the following parameters: 

Physical Space 
Materials                                                  . 
Scheduling 
Technology 
Professional Development 
Pedagogy 
Staffing 

Physical Space:  The district shall offer a wide-range of spaces within each of its buildings 
to accommodate the needs of a diverse student population. Each building has a library; a 
specific space for art, music, Physical Education and computers.  Space allows for changing 
configurations to best accommodate each student in any given learning situation.  All 
schools have a space that is designated for special education services when these services 
are not provided in the inclusion classroom.  ESL and tutorial services are provided in the 
libraries of each of the buildings. There are rooms for Occupational Therapy, Physical 
Therapy, and Speech and Language Therapy in all buildings. Speech and Language 
Therapy.  Private offices are available in each building for counseling and other meetings 
that involve confidentiality. 

Materials/Programs:  District budgeting is configured on a per pupil ratio and corresponds 
to the material requests of the instructional staff. From large-group common supplies to the 
considered needs of individual students, the district involves all instructional staff in the 
budget-building process. Anticipated demands of students for ensuing years must be 
diligently considered by staff members in order to adequately provide for educational 
accommodations (e.g., low-level, high-interest materials for some; high-level, high-interest 
for others; hands-on materials for some; digital tools for some and paper-pencil for others). 
Materials at the developmentally appropriate levels to accommodate each student's 
strengths and learning styles are anticipated and budgeted for.  
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Reading and math intervention and remediation programs will be made available to 
qualifying elementary aged students who are not making adequate progress in the regular 
education program. Elementary schools will utilize screening tools and those students 
demonstrating the greatest need will be serviced first. Instruction will be specific to individual 
needs and include, but are not limited to, the following programs: 

 

Reading Recovery  
Early Reading Intervention 
Leveled Literacy Intervention 
Wilson Program 
Orton Gillingham 
Project Read 
Touch Math 

Scheduling:  The scheduling of students within the school day maximizes opportunities for 
learning for all students. Literacy blocks are in place at the elementary schools, affording 
maximum instructional time for the language arts in the morning, when research indicates 
students are most able to learn and are responsive to instruction. Individual differences are 
accommodated at the building level. 

Technology:  The district provides a computer in every classroom. Computer labs are 
available at the middle and high school. The internet is available for student research in all 
buildings. Students diagnosed with grapho-motor or language-based learning disabilities are 
provided with Alpha-Smart word processors and/or laptop computers. The district provides 
assistive technology for students who demonstrate a need. Available software for students 
with disabilities includes: 

 

Kurzwiel 
Speech to Type 
Type to Leam 
Dragon Naturally Speaking 
Intellikeys 
Ultimate Reader 

Via Voice 
Inspiration 
 

Professional Development:  The Curriculum Director, with a team of staff members from 
all positions, develops and implements the District Professional Development Plan. The 
district has scheduled 6 half days and two full days for staff development in the 2016-2017 
school year.  Some of these days are developed for building level needs and others for 
district level needs.  Staff is also able to participate in out-of-district training opportunities 
(e.g., legal issues in special education).  Paraprofessional training addresses needs 
identified during an assessment process conducted each year.                                         

About three-quarters of the elementary teachers have been trained in the Literacy 
Collaborative Model. Instruction in this model provides all K-5 students with regular, direct 
and systematic reading instruction. Training with Research for Better Teaching has afforded 
teachers the opportunity to develop a full repertoire of teaching strategies. There is an 
annual cycle of training for 50 staff in Differentiated Instruction (via RBT‟s 3 credit graduate 
Skillful Teacher course). This is an opportunity that is open to all teachers in the district.  The 
school nurse in each building provides training each fall to all staff in universal precautions 
and screenings. We have SEI endorsed teachers throughout the district. 



                                                         3 of  29 

 

South Hadley Public Schools has a mentoring program for new teachers and teachers in 
their second year. The program includes an induction and on-site coaching with a trained 
mentor throughout the year and the coaching continues through the second year, if needed. 
Teachers involved in the mentoring program come together for trainings and related 
professional development with the Mentor Coordinator and/or Curriculum Director four times 
during the year. 

Pedagogy:  The district believes that the primary influence on a student's learning is the 
effective pedagogy of its teaching staff. Effective teachers are able to question and reflect on 
their own pedagogy on a regular basis.  Such reflection allows instructors to determine 
whether or not their specific efforts have satisfied the diverse needs of their students. Within 
each building, strategies such as: identifying essential knowledge; creating and using a 
sequencing and pacing guide; using pre- and post-assessments that are consistent within a 
grade level; building lessons based on pre-assessments; grading assessments as a team; 
determining and using appropriate time limits; modifying teacher presentation; identifying 
what student mastery looks like; using exemplars for students and teachers;  using rubrics 
for assignments and handing then out with the written assignment; revising homework 
expectations; or establishing unique evaluative criteria, are closely monitored by the 
administration. Team Teaching takes place at the middle and high school. Inclusion is also a 
strong component of our work. Both Title One and Special Education Teachers are teaching 
within regular education.  Because we provide our students with a full inclusion model, there 
is also opportunity for pull-out classes. Our ESL tutors work either within the classroom or in 
a pull-out environment.  The format is determined at the team meeting.   

Staffing/Consultation:  The district provides staffing capable of meeting the diverse 

needs of its student population. Class size average is 20 students per teacher, with a total of 
175 certified teachers in the district. Where student need indicates, paraprofessionals are 
placed within classrooms at all levels. The district employs approximately 45 
paraprofessionals. The district employs two full time and two part-time Speech and 
Language Pathologists, four full time nurses, two full time psychologists, five full time 
guidance counselors (all based at the high school), three SAC‟s, and three behaviorists. In 
addition to in-house staff, the district contracts with several locations for out-of-district 
placements and for itinerant services, e.g., OT/PT, AT, psychological evaluations, family and 
student therapy, and transition plans. All teachers and support staff are provided with daily 
planning time and are encouraged to regularly meet with each other in order to consult about 
particular students and their needs.  
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DISTRICT CURRICULUM ACCOMMODATION PLAN  
FOR MEETING INDIVIDUAL STUDENT NEEDS in 

SOUTH HADLEY PUBLIC SCHOOLS: 

A Handbook for Staff 

Revisions to the Massachusetts Special Education Law 28:03 require that all school 
districts develop a District Curriculum Accommodation Plan. The purpose of the 
District Curriculum Accommodation Plan (DCAP) is to assist principals and teachers 
in ensuring that all efforts have been made to meet students' needs in regular 
education. This plan will be adopted by the district, and although it does not require 
individual written plans, the intent is to increase the general education capacity to 
meet the individual needs of diverse student learners. School principals and school 
councils are involved in developing and implementing the DCAP at the school 
building level. The DCAP is considered an educational plan for the general 
education program, not solely or specifically for special education. 

The South Hadley Public School District Curriculum Accommodation Plan was 

developed to provide guidelines for helping all South Hadley Public School students 

meet Massachusetts standards and demonstrate success on assessments. The plan 

was designed to assist a regular classroom teacher in analyzing and accommodating 

diverse learning styles of all children in the regular classroom. In addition, the DCAP 

provides appropriate services and support within the regular education program, 

including, but not limited to direct and systematic instruction in skills acquisition and 

provision of services to address the needs of children whose behavior may interfere 

with learning. The district curriculum accommodation plan shall include provisions to 

encourage teacher mentoring, collaboration and parental involvement. The following 

topics reflect standards within the South Hadley Public Schools DCAP and a 

commitment to district accountability for all students. 

 

Documentation 
1. Staff Evaluation Instruments 
2. Site-based School Improvement Plans 
3. District Curriculum Guides 
4. State Frameworks 
5. District Strategic Plan 
 
Curricular Programs 
1. Program of Studies 
2. Early Childhood Program Integrated Preschool Program 
3. Early Childhood STaR program for Autistic Children 
4. Title 1 Services 
5. Remedial and Support Services 
6. After School Services 
7. Technology Integration 

Academic Services 
1. Individual Student Support Plans (ISSP‟s) 
2. Prereferral process 
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3. Special Education Services 
4. Teacher Support Teams 
5. 504 Accommodations 
6. Gifted and Talented Programs 
 
Professional Development 
1. Addressing Different Learning Styles 
2. Differentiating the Curriculum 
3. Instructional Strategies 
4. Mentoring & New Teacher Orientation/Induction 
5. Technology Training 
6. Curriculum Mapping 
7. Behavior Management/Physical Restraint 
8. Civil Rights Training 
9. Literacy Collaborative Training 

 
Site-Based Curriculum Accommodation Planning 
The purpose of this planning is to continually strengthen and improve the general 
education program, for the benefit of all students. Site-Based Curriculum 
Accommodation Planning addresses various strategies that will help to achieve our 
goals within each building. Schools are working toward accommodating the needs of 
diverse learners in all classroom settings. This will be achieved through on-going 
professional development, support services through general education settings, 
direct and systematic instruction to all students, encouragement of teacher mentoring 
and collaboration, and encouragement of parental involvement in their children's 
education. 
 
Essential Knowledge 
Essential knowledge are the key broad understandings within a unit of study.  These 
are identified for the global population, and then a variation of these concepts are 
fine-tuned for both the students who struggle to master the entire unit of study and as 
well as for the students who have demonstrated mastery and require enrichment.  
  
Essential Skills 
Students need to be able to demonstrate skills in the following areas: 

 communication skills to express and understand thoughts and opinions in a 
variety of settings, situations and with diverse populations 

 decision making and problem solving skills and strategies 

 basic language skills and a broad vocabulary to use as building blocks in 
developing reading, writing, and critical thinking 

 self-advocacy skills to make needs and wants known in socially constructive 
ways in learning, work and social situations 

 personal strengths and capabilities and use this information to act responsibly at 
school and work 

 social skills to develop positive relationships with peers and adults in a variety of 
settings and situations and with diverse populations 

 organizational skills and study strategies for school and work 
o Important skills include, but are not limited to:   time management, 

goal setting management and use of materials/resources and learning 
strategies. 

 career development skills to make, pursue and maintain personal employment 
choices 

 the use of tools and technology to augment learning and access information 
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Classroom Practices 
Classroom practices are the range of instructional moves and strategies that are 

employed to assist a given special population of students the opportunity to mastery 

the curriculum. These include, but are not limited to: management of time, space, 

routines, attention, momentum, and discipline; instructional strategies, such as 

clarity, principles of learning, and models of teaching; motivation, such as personal 

relationship building, class climate, and expectations; and curriculum planning, such 

as assessment, learning experiences, objectives curriculum design, and overarching 

objectives; use of equipment, and technology; and the belief that all students can 

learn at high standards. 

 
With the needs of diverse learners in mind, educators will promote the following 

1. Student self-management:  Use strategies designed to promote student self-
management and independence.   Provide consistency, structure, and clear 
expectations. Provide appropriate positive learning reinforcement, feedback, 
and recognition for student accomplishments. 

2. Create a setting for instruction and learning that promotes supportive and 

responsive climates and that facilitates social and cultural learning and allows 

students to take risks and learn from failure. Provide opportunities and 

environments for meaningful participation of all students in instructional and 

social activities. Adapt physical environments to match the learning needs of 

students. 

3. Incorporate instructional practices that include life skills, social and affective 

skills, and skills in self-advocacy throughout the curriculum.   Choose teaching 

and learning methods that match the learning needs and styles of the student. 

The focus is on learning and the learner, with emphasis on developing higher 

level thinking skills. Make sure the language of instruction effectively 

communicates and promotes student understanding for students with special 

needs. Use methods to promote active learning, including hands-on learning, 

real-world and experiential learning, community-based learning, and learning 

involving student choice. Use learning materials, equipment, and media 

tailored to the unique learning needs of students. Design and implement 

specific opportunities for students to apply and transfer learning to a variety of 

situations, both familiar and novel. Use varied and flexible grouping strategies 

for instructional purposes. Use flexibility in pacing of instruction, scheduling, 

and time usage based on the needs of individual students. Communicate and 

collaborate with other teachers, specialists, students, families, and appropriate 

agencies in planning and implementing effective instruction. 

 

Assessment Practices 
This refers to the accommodations and adaptations necessary for a given special 
population to adequately demonstrate mastery of knowledge and skills. 
 
In assessing the learning of diverse learners, educators will: 
1. Allow for a variety of assessments that evaluate what is being taught. This 

may include: portfolios, assessment of daily work, observations, self and peer 
evaluations, demonstrations and projects, oral tests, cooperative group 
assessments, family, community, and employer evaluation/observations. 

2. Ensure that the language used in the assessment is consistent with the 
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language used during instruction, and uses the student's preferred mode of 
communication. When assessing, always consider: the student's 
culture/preferred language, clarity of instructions, and verbal and non-verbal 
options (e.g., sign language). 

3. Consider the student's unique needs when determining the content of the 
assessment. Identify the skills or content to be assessed and ensure that 
assessments test only the content taught. Design assessments to determine 
what the student knows as opposed to what the student does not know. 
Utilize student's prior knowledge to determine instruction and subsequent 
assessments. Identify individual learning styles and design assessments to 
elicit a variety of thinking and application skills. 

4. Design assessment procedures and accommodations to meet individual 
student needs. Assess in student's primary communication mode (i.e. Braille, 
sign language, picture board, etc.). Utilize a variety of people (i.e., family, 
peers, employers, other professionals, etc.) in the assessment process. 
Utilize technology for presentation of assessment and student response. 

5. Allow flexibility in the time and scheduling of assessments. Allow extended 
time. Allow the student to take breaks. Divide assessment into smaller 
segments. Schedule assessment when student can perform best. Utilize 
untimed assessments. 

6. Allow for a variety of assessment environments. Consider the purpose of the 
assessment and the student's unique needs and choose the environment 
which fits best. Consider student's physical condition, endurance, emotional 
state, attention span and distractibility, medical condition, etc., at the time of 
assessment.   Control for distractions.   Create supportive settings that 
encourage student participation.  Use preferential seating.  Use real-life 
settings and other alternative environments. 

7. Consider the evaluation criteria which will be utilized when designing 
assessments and set the criteria prior to assessment.  Involve others in 
determining the realistic expectations and goals for the student. Provide 
family and others the opportunity to assist in interpreting assessment results. 
Make expectations and criteria clear and explicit. Provide a variety of grading 
methods, including individual grading scale, narrative reports, group grades. 

8. Use Curriculum-Based Measurement, DRA, NWEA, and Running Records, 
etc., to measure progress over a short period of time and to drive new 
decisions about student achievement.  

 
Service Options 
Service options are systems of organizing people and materials to supply and deliver 
educational opportunities, accommodations and supports in order for students or 
given populations to be successful learners. 
 
For diverse learners to have adequate opportunities to learn, schools will: 

1. Involve families, community members, and peers integrally in the design and 
implementation of educational services for all children and youth. 

2. Use shared and flexible resources, including personnel, fiscal, facility, 
program, time and administrative process to meet students' needs and offer 
appropriate services by providers with specific expertise. 

3. Schedule meetings between the principal or vice-principal, special education 
teachers, and the administrator(s) of special education to coordinate the 
delivery and supervision of special education services within each building. 
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PRACTICES  
FOR STUDENTS WITH ATTENTION DEFICIT DISORDER (ADD) AND/OR 

ATTENTION DEFICIT HYPERACTIVTY DISORDER (ADHD) 
 

To provide effective classroom practices for students with ADD and/or ADHD, 
educators will provide the following supports when needed. 
 
1. Learning Environment 

 Create a structured environment - consistency, routines, and preparations 
for change, visual cues and reminders. 

 Reduce distractions - use study carrels, headphones, alternative settings for 
work. 

 Teach/promote/allow the use of technological aids - spell check with/without 
auditory feedback, calculators with/without auditory feedback, recorders 
including variable speed machines, computers and appropriate software 
including word processing. 

 Limit transitions (class-to-class, number of teachers, etc.) 
 

2. Instructional Techniques 

 Teach organizational techniques/study skills - color code/highlight 
materials and assignments; break down long term projects into small 
steps; create daily assignment notebook, use memory strategies such as 
summarizing and paraphrasing; teach test-taking and note-taking skills; 
teach reading strategies (i.e., outlining and mapping) teach editing, 
prioritizing and list-making strategies. 

 Provide clear, concise directions, expectations and rules — repeat 
directions, model directions, demonstrate task with student imitation; use a 
multisensory approach; limit number of rules; create clear concrete rules that 
are limited in number; teach routines. 

 Allow for movement - provide opportunities for movement with a purpose 
and use of manipulatives (silly putty, balls, clay, etc.); allow frequent breaks 
and recess. 

 Promote use of peer helpers and improved peer relationships - create 
cooperative learning groups with appropriate peers, peer tutoring, facilitate 
peer acceptance. 

 Provide/allow modified or adapted assignments - eliminate excessive 
copying from board or books to paper; use of recorded books; alternative 
assignment formats; provide set of books and materials for home use. 

 Communicate with involved persons on an ongoing basis - use a 
home/school communication system; maintain a list of "what works" for the 
student; provide feedback to medical/mental health personnel as needed; 
encourage consistency across environments. 

 Allow the student processing time for questions and information. 

 Provide desirable alternative activities for students to access after 
completing assigned tasks. 

 

3. Behavior Management 

 Clearly state and consistently implement expectations and consequences. 

 „Catch‟ students follow directions and demonstrating expected behavior. 

 Develop behavior plans to address problem situations across the 
day/settings. Train staff to implement plan in a consistent manner. 

 Provide meaningful positive reinforcement systems. 



                                                         9 of  29 

 

 Reward partial accomplishments. 

 Increase supervision during unstructured times 

 Set up behavior management systems and frequently review and update. 

 Promote use of charting of student progress/promote student use of self-
charting 

 Avoid power struggles; pick your battles, and maintain a calm, neutral 
response. 

 
 
 
 
 
 

ASSESSMENT STRATEGIES  
FOR STUDENTS WITH ATTENTION DEFICIT DISORDER (ADD) AND/OR 

ATTENTION DEFICIT HYPERACTIVITY DISORDER (ADHD) 
 
 

In assessing the learning of students with ADD and/or ADHD, educators will: 

 Test in one-on-one or small group settings. 

 Provide alternative settings. 

 Allow for movement/standing instead of sitting. 

 Provide extended time with breaks. 

 Break tests into smaller parts. 

 Give clear descriptions/expectations of what will be assessed. 

 Test only what is taught. 

 Use community and career development activities to assess skills and abilities 
where appropriate. 

 
Offer students a choice in testing/assessment formats, including the following: 

 Allow verbal/oral responses. 

 Encourage use of technological aids (computers, calculators). 

 Promote the use of project portfolios and/or other tactile project choices. 

 Provide alternatives to computerized answer sheets. 

 Provide practice tests. 

 Provide a study format identical to the test format/no surprise quizzes. 

 Allow open book/open resources. 

 Provide readers or scribes for tests. 

 Allow tape recording of test and/or student responses. 
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PRACTICES 
FOR STUDENTS WHO ARE DEAF OR HARD OF HEARING 

 
To provide effective classroom practices for students who are deaf or hard of 
hearing, 
Educators will:  

 Create an "interactive" learning environment in which: 
The deaf/hard of hearing child is an active participant.  

o The student can manage, visually, all the input required to attend to 
instruction. 

 Instruct using student's preferred mode of communication. 

 Given the student's mode of communication, teach at a pace commensurate with 
his ability to process and respond to new information. 

 Instruct at appropriate language/linguistic levels. 

 Repeat and reinforce concepts throughout the instructional day. 

 Provide frequent opportunities to apply new concepts: 
o Rephrase to accommodate for idiomatic, figurative, and/or complex 

language. 
o Set context for new concepts, tying instruction to child's own experience; 
o Establish a "need to know" for the material. 
o Provide materials at appropriate reading levels. 
o Tie all academic teaching to language and communication. 
o Provide frequent examples of- as well as exceptions to - the concept  
o Teach with frequent use of clear, visual aids. 
o Speak at a normal rate, without over-articulation, and with slightly greater 
o than normal intensity. 
o Frequently check for understanding, modify curriculum as needed, 

e.g., community based o demonstrated willingness of staff to make 
accommodations (e.g., an interpreter, assistive listening devices). 

 Within the learning environment, ensure that: 
o There is the possibility of block scheduling for vocational education, 

community based instruction, etc.  
o There is an appropriate pace to the instructional day, including providing 

necessary breaks. 
o There is organization to the class such that teaching does not occur while 

the teacher is facing the blackboard, passing out papers, or walking 
around the classroom.  

o A variety of teaching strategies are used especially to promote 
generalization and transfer of what has been learned. 
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ASSESSMENT STRATEGIES  
FOR STUDENTS WHO ARE DEAF OR HARD OF HEARING 

 
In assessing the learning of students who are deaf or hard of hearing, educators will: 

 Ensure that instructions are clear and in student's preferred mode of 
communication. 

 Allow for a variety of ways to assess understanding (e.g., projects, 
demonstration, reports, signed vs. spoken). 
o Ensure that assessment is tied to content and not necessarily tied to the 
o ability to read and write English. 
o Allow for more time as needed and for the possibilities of individual 
o versus group testing and/or testing in a separate room 
o Ensure that what is being tested is that which was taught (e.g., testing 

vocabulary comprehension versus child's ability to 
o speak/speech read/sign).  
o Allow for a variety of settings in which to assess understanding (e.g., 
o community, at work). 
o As appropriate, allow for use of calculator, word processor, other 
o technology. 
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PRACTICES 

FOR STUDENTS WITH EMOTIONAL DISABILITIES (ED) 
 
To provide effective classroom practices to students with emotional disabilities, 
educators will: 
 
Provide a Safe, Nurturing and Accepting Environment 

 Physical Environment 
o Arrange tables, desks, chairs, and work spaces so that the physical space 

suits the need of each student.  
o Allow students whose activity levels are high to listen and do work in 

flexible seating arrangements (i.e., sitting on the floor, standing, using a 
table rather than a desk). 

o Create private spaces for students where they can withdraw from the 
group when they need to be alone.  

 Routines and Procedures 
o Post rules and routines and adhere to them. 
o Encourage student input when creating classroom rules and procedures. 
o Notify students whenever possible in advance when routines will be     

interrupted. 
o Schedule activities, small and large group instruction, and other classes in 

such a way that the activity and attention spans of students are 
accommodated. 

o Teach and review the routines and procedures that students need for 
transition from a variety of activities such as large to small group activities 
and from the classroom to the lunchroom. 

o Create opportunities to practice routines and procedures.  

 Social Environments 
Support failures as learning opportunities. 

o Use humor with students. 
o Provide students with opportunities to make choices and discuss the 

outcomes of those choices. 
o Teach students to work and play with their peers through positive 

interactions. Model and reinforce appropriate social interactions with peers 
and adults. 

o Encourage students to take responsibility for the classroom atmosphere 
and to improve it when it is unsatisfactory. 

o Allow students time to evaluate their own interactions with others. 
o Be able to recognize and admit mistakes. 
o Establish a group identity for class or class period by allowing everyone to 

play a critical role. 
o Establish and maintain clear boundaries between adult and student. 
 

Help Students to Learn to Manage Their Own Behavior   

 Classroom Management Systems 
o Set clear, concise and achievable standards for behavior in your 

classroom and make sure that students and their families know what the 
standards are. 

o Use structure, consistency, reinforcement, feedback, consequences and 
cues to assist students to meet the standards. 

o Understand that students have different abilities and modify your 
expectations based on those individual abilities. 

o Use logical and natural consequences to help your students learn to 
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manage their own behavior. 
o Reinforce students to meet standards and encourage students who are 

less successful 
o Promote an atmosphere that respects students' feelings and abilities. 
o Recognize when students are frustrated with an activity so that it can be 

modified. 
o Address issues of fairness. 

 
Know and Use Effective Teaching Practices  

 Practice Strategies 
o Provide feedback and encouragement as students try out new skills. 
o Provide homework that students have the ability to complete. 
o Provide opportunities for students to role-play and practice interpersonal 

skills. 
o Provide ongoing feedback to students. 
o Provide practice of new skills in a variety of environments. 

 

 Instructional Strategies 
o Use a variety of age appropriate activities, methods and materials when 

teaching. 
o Create simulations or provide hands-on experiences that help students 

understand a new concept. 
o Encourage students to try new ideas, ask questions, and risk failure. 
o Use examples from your students' lives to teach concepts. 
o Review what has been taught. 
o Provide opportunity for cooperative learning. 
o Incorporate social skills and life skills throughout the curriculum.  
 

 Crisis Management 
o Plan for potential crisis situations that include necessary building staff. 
o Provide a variety of options for students in crisis and reinforce their use 

(i.e., voluntary time out, going to the counselor, principal). 
o Teach students in non-crisis times to use options. 
o Learn to recognize a crisis, when to ask for assistance, and when to follow 

the crisis procedures.  
 

 Individualizing Discipline Procedures 
o Write individual plans and evaluate their effectiveness regularly. 
o Involve students, their families and other school professionals in 

developing an individual behavior support plan. 
o Balance proactive with reactive strategies and consider students' 

strengths and needs when writing behavior plans. 
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ASSESSMENT STRATEGIES 
FOR STUDENTS WITH EMOTIONAL DISABILITIES (ED) 

 
In assessing the learning of students with emotional disabilities, educators will: 
 
Consider Evaluation Methods 

 Use a variety of ways to test for knowledge including verbal responses, portfolios, 
shortened tests, open book tests, self-evaluation, illustrations, computers and 
peer evaluation. 

 Develop the criteria on which students will be evaluated and provide those criteria 
to students at the beginning of a unit or class. 

 Include teachers, parents, peers, and other significant people in the students' 
lives in evaluating how the students are doing in using both academic and social 
skills.  

 Assess students' knowledge when they are in a non-agitated, non-crisis mode. 

 Allow students to use alternative environments, move around or change seats 
during testing, or complete testing at a later time if that may improve 
performance. 

 Critique works in progress and provide a series of tests over time so that the 
student receives useful feedback from the first attempt.  

 
Consider Environmental Modifications 

 Provide people and/or technology as support (i.e., tape recorders, scribes, 
readers, and computers).   

 Be flexible in choosing the environments in which assessment takes place (i.e., 
secluded area). 

 Match written test design to students' strengths (i.e., multiple choice, fill-in the 
blank, true-false, essay, matching).  

 
Include Opportunities for Demonstrations 

 Create situations where students exhibit their skill acquisition and evaluate their 
performance. 

 Evaluate the student's problem solving process as well as the end product.  

 Use portfolios that show examples of work from the beginning to the end of a unit 
or class.  

 Allow for group presentations.  

 Assess students in real life situations and evaluate their use of skills (i.e., 
behaving in social settings, relationships with others). 
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PRACTICES 
THAT IMPACT GENDER 

 

To provide effective classroom practices to avoid gender bias, educators will: 

 Encourage the display of equitable responses based on gender. 

 Hold high, gender-neutral expectations for all students (i.e., males being praised 
for poetry writing; females being praised for STEM work). 

 Provide equitable rewards and consequences. 

 Encourage students to take pride in their abilities. 

 Use a variety of teaching and evaluation strategies (i.e., cooperative activities, 
and independent ways of learning). 

 Use gender fair, bias free, equitable language and behaviors in the teaching 
environment. 
Intervene and confront others immediately to reduce instances of gender bias, 
gender stereotyping and harassment. 

 Discuss sexual harassment, sexism and identify their impact. 

 Explore various cultural expectations that confront minority females and males. 

 Develop classroom activities which may meet the different needs of females and 
males of different culture. 

 Assume responsibility for implementing gender equity through Title IX of the 
Education Amendments of 1972 in the classroom. 

 Eliminate traditional groupings (i.e., lining up by sex for the bathroom or boys 
competing against girls). 

 Encourage females and males into activities, assignments and tasks where they 
have historically been underrepresented. 

 
 
 
 
 

ASSESSMENT STRATEGIES 
THAT IMPACT GENDER 

 
In assessing the learning of both genders, educators will: 

 Provide assessments that are gender fair and have the following: 
o Language appropriateness 
o Non-stereotypic model 
o Inclusivity 

 Offer a variety of assessment strategies based on gender and cultural locality. 

 Provide performance or authentic assessment, based on measurable gender 
outcomes of achievement and learning. 

 Develop reliabilities and validities across gender and ethnic groups. 

 Record assessment results across gender and ethnic groups. 
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PRACTICES 
FOR STUDENTS WHO ARE GIFTED AND TALENTED 

 
To provide effective classroom practices to students who are gifted and talented, 
educators will: 

 Use teaching methods and learning opportunities shown by research and 
practice to be especially effective with gifted and talented students, including, 
but not limited, to: 

o Use curriculum compacting and acceleration strategies. 
o Employ fast-paced instruction and provisions for progress through 

curricula at the student‟s personal rate of learning. 
o Use direct instruction in basic and advanced research and study skills 

and in the use of a wide variety of technology. 
o Use instructional planning that anticipates differences in diverse 

learning needs and characteristics of individual students (differentiated 
instruction, personal learning plans).  

o Incorporate interdisciplinary instruction and cross-disciplinary 
application of thematic instruction. 

o Emphasize an involvement of student choice, interests, and learning 
strengths. 

o Assign and facilitate in-depth learning projects and independent 
investigations, done both individually and in small groups. 

o Employ a judicious use of competitions. 
o Provide content learning that requires gifted and talented students to 

be engaged in majority of their learning time in higher-level thinking, 
abstract thinking, problem-solving, creativity and innovation, and high 
level research and study skill development. 

o Use flexible, non-permanent instructional grouping practices designed 
to facilitate accelerated/advanced academic learning (e.g., cluster 
grouping, cross-age grouping, grouping by achievement level for 
specific instruction, interest grouping, collaborative problem-solving 
groups, etc.). 

o Offer counseling and guidance strategies specifically designed around 
the unique affective needs of gifted and talented students (e.g., 
feelings of being different, effects of uneven development, need for 
effective self-advocacy, motivation, interpersonal skills, coping with 
learning barriers, etc.). 

o Provide opportunities for “real world” investigations and experiences, 
both inside and outside of the regular classroom (e.g., in-depth study 
of real problems, work-study, exploration of local and global issues, 
career exploration, community service experience, etc). 

o Use flexible scheduling allowing for a variety of learning opportunities 
and purposes. 

o Provide access to scholars, expert practitioners, and gifted role 
models (especially important for gifted female students and gifted 
minority students). 

o Provide opportunities for students to demonstrate achievement and 
excellence through competitions, exhibitions, performances, 
presentations, etc. 

o Provide exposure and access to advanced ideas, research, and works 
of eminent producers in the many fields. 

o Provide frequent and regular opportunities to learn and work with 
peers of like ability and interest. 
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ASSESSMENT STRATEGIES 
FOR STUDENTS WHO ARE GIFTED AND TALENTED 

 
 
In assessing the learning of students who are gifted and talented, educators will: 

 Allow gifted students to test out of required course work or waive 
requirements based on satisfactory demonstration of prior knowledge, skill, or 
ability. 

 Pre-test before instruction in order to make decisions about appropriate 
instruction for the student. 

 Create assessment tasks that require complex and abstract thinking, are 
appropriately challenging, allow for divergent responses, emphasize both the 
depth/breadth and quality of the student‟s learning, and motivate students to 
show their highest level of performance. 

 Use portfolios of the student's work and/or performance over time that: 
o keep track of continuous progress in the curriculum, 
o incorporates evidence of learning through a variety of assessment 

methods, 
o makes accommodation for different learning styles, 
o shows evidence of complexity of learning, 
o provides opportunity for timely and constructive feedback on student's 

products or performances, including opportunity for student to revise 
or improve his/her work, 

o gives evidence of affective growth and development. 

 Emphasize student self-evaluation using agreed upon or predetermined 
standards of excellence in evaluation criteria. 

 Provide supportive assessment environments that both encourage and allow 
high-level performance and risk-taking. 

 Use out-of-level tests (e.g., fifth grade level test for a student currently in third 
grade, end of unit exam from a class above current grade level, taking 
Scholastic Aptitude Test as a seventh grader, etc.). 

 

 
 
 

PRACTICES  
FOR STUDENTS WITH LEARNING DISABILITIES (LD) 

 
To provide effective classroom practices to students with learning disabilities, 
educators will: 

 Teach using effective instructional strategies. 
o Present the same information and directions through various 

modalities: 
 Utilize materials such as charts, maps, tapes, overheads, 

flannel boards, chalk boards, VCRs, video cameras, and 
hands-on materials to present information. 

 Color code written material provided to students when 
appropriate. (For example, all information that needs to go 
home could be on yellow paper, all science material could be 
on blue paper, the student can edit or highlight with different 



                                                         18 of  29 

 

colors, or written directions can be consistently highlighted in 
the same color). 

 Give directions in both oral and written formats.   Written 
directions may be on the chalkboard, on the overhead, on 
chart paper, or on handouts or outlines.  

 
o Provide opportunities for active learning. 

 Provide a variety of experiential activities such as math 
manipulatives, music and physical movement, role playing, 
science experiments. 

 Provide opportunities for students to have frequent, short 
exchange of ideas and information with each other. 

 Present challenging, relevant problems to students to solve. 
 

o Establish relevance so the student can relate learning to real life 
experiences. 

 Provide opportunities for community members to work with 
students to enhance the relevancy of the skills being taught. 

 Provide opportunities for students to learn and apply skills 
outside the school setting. 

 
o Provide outlines, study guides, and graphic organizers prior to and 

during instruction. 
 Have visual charts and diagrams to help students see 

relationships between and among concepts. 
 Help students learn to develop their own visual organizers. 
 

o Modify assignments and tests when appropriate. 
 Provide alternate assignments, shortened assignments, 

alternative resources (large print books, reading materials on 
tape, calculators, technology), worksheets with clear and 
limited print. 

 
o Give students more time and support to process information. 

 Allow extra time for students to answer oral questions or 
opportunities to "pass" and answer later. 

 Provide quiet time and/or extra time to facilitate the processing 
of new information. 

 Ask students to repeat or rephrase directions. 
 Redefine terms or rephrase information to facilitate student 

understanding. 
 

o Thoughtfully and deliberately select and use specific instructional 
methods for students needing alternative approaches to develop 
essential reading, writing and mathematics skills. 

 Select from a variety of approaches so that the instruction 
matches student's learning style and needs. 

 Select from a variety of approaches including direct, explicit 
instruction and exploratory, discovery activities as determined 
by student need and task constraints. 

 Select from a variety of approaches including multi-sensory 
phonetic, linguistic, and whole language to teach language 
skills. 
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o Check frequently to ascertain student understanding. 
 Have students paraphrase or put information in their own 

words. 
 Have students use hand signals to indicate whether they are 

with you or not (thumbs up - "yes", thumbs down - "no"). 
 Use frequent, short quizzes.  
 

 Establish supportive classroom environments. 
o Group and regroup students using a variety of arrangements. 

 Group and regroup students by multi-age, ability and mixed 
ability levels, learning styles, and cooperative learning. 

 Provide small group or one-on-one instruction. 
 

o Arrange the classroom so there are quiet places and social places. 
 Provide areas in the classroom for students to be away from 

others (a study carrel, sofa, bean bag, or desk which is 
separated from the other desks). 

 Provide seating arrangements and activities to facilitate 
development of social skills. 

 

o Establish and communicate high, yet realistic and specific 
expectations for performance. 

 Provide opportunities for learning from errors and for over 
learning through review, repetition, drill and practice, direct 
instruction. 

 Provide grading criteria prior to student beginning a project so 
student knows what is expected of him/her. 

 Consistently and positively reinforce students when they meet 
the expectations.  

 Consistently provide immediate and informative feedback on 
student performance when appropriate. 

 Allow opportunities for the student to monitor, evaluate and 
describe to others his/her own progress and record growth and 
changes on graphs, learning or behavior contracts, or incentive 
charts. 

 Provide ongoing home-school communication about student 
progress, resources for appropriate emotional and academic 
support, and appropriate way parents can help students. 

 Establish and follow classroom routines  
 

o Provide frequent opportunities for student success and acknowledge 
the strengths and positive aspects of students' work and behavior. 

 Provide opportunities for enriching, challenging work in 
strength areas. 

 Assist students in understanding and using their strengths and 
talents. 

 Assist students to understand and explain to others their 
learning strengths and needs.  

 

 Deliberately focus instruction on what students need to leam. 
o Identify and focus on the most important information/concepts of the 

curriculum. 
 Develop a master list of essential information to be learned for 

each class, unit, or subject area and teach it. 
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 Model and provide guided practice of material presented in 
class before expecting the student to practice on his/her own. 

 Teach concepts in several different ways to facilitate student's 
application to several different situations. 

 

o Make sure that the important terminology is clear. 
 Provide direct, explicit instruction in essential vocabulary. 
 Teach procedural terms as well as subject and concept 

vocabulary. 
 

o Develop students' thinking skills. 
 Provide direct instruction, modeling and practice to develop 

problem solving and decision. 
 Plan activities that require students to remember facts, 

understand information, apply learned information, synthesize 
information, analyze information, and evaluate information.  

 

o Teach specific skills necessary to be a successful student and learner. 
 Provide instruction, modeling and practice in listening, 

speaking, and attending. 
 Provide instruction, modeling, and practice in memorization 

strategies such as clustering and mnemonic devices. 
 Provide instruction, modeling and practice in self-monitoring 

and regulation skills. 
 Teach the skills necessary to be successful in cooperative 

learning activities in which each student is responsible for 
decision making, responsibility, and sharing his/her portion of 
the work.  

 

o Provide and teach the students to use learning aids and technology. 
 Alphabet strips, number lines, calculators, word processing, 

computer-aided instruction, tape recorder, amplification 
devices, and spell checks when appropriate.  

 

o Teach career related skills. 
 Provide career awareness, exploration, choice and preparation 

experiences as part of various thematic units. 
 
 

ASSESSMENT STRATEGIES  
FOR STUDENTS WITH LEARNING DISABILITIES (LD) 

 
In assessing the learning of students with learning disabilities, educators will: 

 Consider the following factors in the development of tests used to determine 
whether students meet a standard. 

o Use alternative assessment methods that are specific to individual 
strengths and needs (i.e., portfolios, paper-pencil tests, 
demonstrations, interactive computer presentations). 

o Use materials with various language and readability levels (i.e., simple 
instructions with controlled vocabulary and short, declarative 
statements are most easily understood). 

o Provide accessible test formats: 
 variety of question formats (multiple-choice, fill-in-the-blank, 

matching, etc.) 
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 computerized presentation versus paper-pencil tasks 
 enlarged print as appropriate 
 white space on paper to provide organizational cues, work 

space for problem-solving and assist in visual tracking 
o Assess a range of thinking skills (for instance, representative of a 

hierarchical taxonomy, i.e. Bloom's). 
o Design assessments to allow for various response methods. 

 untimed administration 
 expression of learning through oral, written and 

graphic/pictorial responses 
 oral versus written responses 
 short and long forms of the test 
 score is based on content mastery rather than quality of written 

response (i.e., avoid grading content acquisition based on 
grammatical structure, spelling, neatness) 

 

 Consider the following in administrating standards-based assessments. 
o Provide for technological accommodations for student responses. 

 computer access, calculator, tape recorder, an extra copy of 
the test (to mark or write on), etc. 

o Provide individuals with procedural accommodations. 
 readers, writers for oral responses 
 extra paper for making notes 
 extended time 
 more than one opportunity to take the test 
 people to supervise procedural changes, i.e., when the time 

allowed for taking the test is extended, when the test is 
administered a second time, when taped 
administration/responses are to be used 

o Provide for environmental accommodations. 
 preferential seating based on specific needs (seating away 

from windows or hall noise) 
 control for distractions (separate room or smaller room rather 

than a large group setting) 
 

 Consider the following for classroom assessments of standards. 
o teacher observation across time and settings 
o anecdotal records 
o student self-assessment 
o mastery of skills related to essential knowledge  
o hands-on performance 
o demonstration of knowledge (written, oral, projects, visual arts, 

performing arts) 
o interviews of students 
o assessments of developmental milestones for age appropriate skills 
o social skills assessment 
o reports/observations from internships and vocational experiences  
o products from cooperative groups 
o grading assessments using alternative grading methods 
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PRACTICES  
FOR LIMITED ENGLISH PROFICIENCY STUDENTS (LEP) 

 
To provide effective classroom practices for students with limited English proficiency, 
educators will: 
 

 Use effective teaching strategies. There is a broad range of instructional practices 
and strategies that need to be employed in assisting language minority students to 
learn content area concepts as they learn the English language. These teaching 
strategies include, but are not limited to: 

o giving students flexible time for learning 
o teaching to different styles including cross-cultural mediation in groups 

avoiding cultural conflict  
o using content area materials leveled to the English language proficiency of the 

students (native language when appropriate and possible)  
o guiding students in the acquisition and improvement of academic and social 

skills. 
 

• Use effective instructional strategies. There is a broad range of instructional 
practices and strategies that need to be employed in assisting language minority 
students to learn content area concepts as they learn the English language, 
including Sheltered English Emersion strategies. Teachers will: 
o utilize the home language and culture in instructional activities  
o design challenging content area assessments tailored to English language 

proficiency of students 
o provide linguistically meaningful activities and instruction that allow students to 

attain or exceed content area standards  
o provide direct instruction for language development as it relates to the content 

areas 
o utilize classroom activities that teach to diverse learning styles that are 

culturally based  
o develop and provide reading and writing instruction in all content areas that is 

consistent with the district/school wide language policy  
o begin every lesson with an identification and preview of key content 

vocabulary and concepts 
o review key concepts and vocabulary in a variety of ways and modalities 
o use team teaching and creative student scheduling to utilize language and 

content expertise of staff 
o Utilize bilingual instruction when possible, avoiding concurrent translation. 
o provide content learning and language usage through meaningful activities 
o employ a variety of strategies to monitor student comprehension which go 

beyond simple yes/no responses 
o allow "thinking time" for student to process information before requiring a 

response 
o acknowledge that beginning second language learners will be silent learners 
o create a learning environment that is language rich (bilingual)  
o provide instruction in how to read course tests, handouts and other classroom 

materials 
o encourage parents to use the native/home language with the student 
 

 Establish a positive learning environment. 
o Understand and utilize the language policy of the district/school. 
o Understand cultural and linguistic code-switching. 
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o Understand and support psychological saturation point related to second 
language learning. 

o Avoid stereotyping or comparing ethnic groups.  
o Provide support with commitment to the expectation that language minority 

students are to meet high-contend standards. 
 

 Use support strategies. 
o Time/scheduling, materials, technology, community.  
o Use a buddy system to provide peer tutoring and other cultural and social help 

as needed.  
o Provide a comprehensive training on language minority students' education to 

the entire district staff (i.e., first/second language acquisition, culture, etc.). 
o Utilize parents and community resources for linguistic and cultural enrichment. 
 
 

ASSESSMENT STRATEGIES  
FOR STUDENTS WITH LIMITED ENGLISH PROFICIENCY (LEP) 

 
In assessing the learning of LEP students, educators will: 
 

 Develop procedures. 
o Assessments should be consistent with the language of instruction and 

individual linguistic abilities. 
o Assess prior knowledge in the native language whenever possible and 

applicable to establish appropriate instructional needs.  
o Utilize bilingual/ESL program staff to provide detailed information about 

student‟s language proficiencies in order to develop language appropriate 
assessments.  

o Skill being assessed must be identified - academic knowledge and skills being 
assessed must be distinguished and separated from competency in the 
English language (Is language usage or math computational skills being 
assessed?): 

 Instructors must realize that most assessments will actually assess 
both the content area concepts and the student‟s language (especially 
reading/writing skills). 

 Assessment of English language proficiency must include all skill 
areas - reading, writing, understanding, speaking, and listening. 

o Alter the procedures used to administer the assessment: 
 Give instructions orally using native language or English as 

appropriate. 
 Allow students to respond orally using native language or English as 

appropriate. 
o Set and assess additional performance benchmarks and linguistically 

appropriate goals to measure students' progress towards attainment of 
content standards. 

 

 Consider the type of assessment. 
o Utilize language appropriate alternative forms of assessments to provide 

students opportunities to demonstrate both prior knowledge and progress 
toward attainment of content standard(s): 

 portfolio with rubrics 
 individual and group projects 
 non-verbal assessments: visuals, drawings, demonstrations, 
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manipulatives 
 self-evaluations 
 performance tasks 
 computer assisted assessments 
 

 Consider Timing. 
o Allow for time flexibility in assessment administration to accommodate 

students' linguistic competencies. 
 

 Determine whether or not a student has met standards. 
o Assessment for possible placement in special education programs must take 

the following into consideration: 
 language dominance  
 length of time the student has been exposed to English  
 previous educational history 
 appropriate use of qualified translators, diagnosticians, and/or other 

trained personnel  
 bilingual evaluation instruments administered by trained by bilingual 

teachers 
 In the absence of reliable native language assessment instruments, 

appropriate performance evaluations should be used. 
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PRACTICES  
FOR STUDENTS WHO HAVE PHYSICAL DISABILITIES 

 
To provide effective classroom practices for students who have physical disabilities, 
educators will: 

 Provide availability and opportunity to safely use adaptive (special) equipment such 
as computers, videos, books-on-tape or special air filters. 

 Allow for additional time to complete educational activities, activities of daily living and 
specific health procedures. 

 Provide an accessible environment with adequate space available for movement and 
equipment. 

 Revise curriculum to meet physical abilities and developmental level. 

 Assure proper positioning for learning and testing. 

 Modify written expectations. 

 Provide smaller grouping to promote peer interactions, master skills and sensitize 
others to special needs. 

 Allow for flexible scheduling or shortened day. 

 Provide shared opportunities for learning. 

 Allow students to assume different roles in a group. 

 Adapt homework assignments to accommodate physical abilities. 
 
 
 
 
 
 
 

ASSESSMENT STRATEGIES  
FOR STUDENTS WHO HAVE PHYSICAL DISABILITIES (504) 

 
In assessing the learning of students who have physical disabilities, educators will: 

 Allow for use of augmentative devices or assistive technology.             

 Use parent, teacher, support staff, student and peer observations, evaluations and 
checklists to gain understanding of student's current level of proficiency. 

 Allow for additional time to complete assessments. 

 Allow for demonstration of learning in a variety of familiar settings. 

 Allow for alternative test forms such as taped, verbal or scribed responses and 
reduced number of test items. 

 Allow for "hands on" assessment for activities for daily living in settings where it 
actually occurs. 

 Use a portfolio of work that may include audio or video tapes. 

 Allow for group or alternative projects. 
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PRACTICES  
THAT IMPACT RACE 

 
To provide effective classroom practices for students of all races, educators will: 

 Know and teach cultural duality and how it is valuable in school and community. 

 Aid parents and others to access the school system, understanding the rules and 
regulations. 

 Teach basic skills. 

 Use diagnostic teaching. 

 Understand the community. 

 Provide a variety of interventions and instructional strategies rather than making a 
quick referral to special education when students are having difficulties learning. 

 Recognize many modes of communication to reach all students. 

 Examine quality vs. quantity of essential material presented, relevant to student and 
usage. 

 Provide inclusion in curriculum and classroom activities from a multicultural, 
multiethnic and multilingual perspective. 

 Validate students' cultural duality. 

 Research contemporary multicultural education practices. 

 Create opportunities for all students to share their personal histories and cultures. 

 Provide instruction in all learning styles especially through visual/spatial and/or 
hands-on experiences. 

 Replace social promotions of all students, especially ethnic-minority students. 

 Study ability and age grouping throughout the system, investigate demonstrated skills 
as an option. 

 Provide a variety of exposures to the humanities as art, music, dance, etc. 

 Provide timely feedback of students' test scores to the parents/guardians, especially 
multilingual families. 

 Teach academic study skills, test-taking skills, how to use internal/external resources, 
organizational skills and research methods. 

 create a nominative culture which enhances relationship with everyone in the school 
(staff, students and parents) especially with students empowering, supporting and 
affirming each other: 

o Confront students on behaviors, words and comments that have negative 
impact on a positive racial learning environment. 

 Create a positive, safe environment in which learning can take place. 

 Provide high expectations of all ethnic minority students. 

 Affirm, recruit and provide opportunities for ethnic minority student leadership and 
participation in all school and community activities. 

 Connect learning experiences to the world of work. 
 

ASSESSMENT STRATEGIES  
THAT IMPACT RACE 

In assessing the learning of all races, educators will: 

 Develop assessments that are essential to real life and life-long learning. 

 Provide a variety of assessments: portfolio, observations (peer-teacher), 
standardized, performance, etc.  

 Develop assessments which measure multiple intelligence/learning styles. 

 Be aware that districts with significant minority enrollment should provide an 
improvement plan with specific strategies and time lines for bringing minority 
students to competencies where needed 
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PRACTICES  
FOR STUDENTS WITH INTELLECTUAL DISABILITIES/DEVELOPMENTAL DELAY 
 
To provide effective classroom practices for students with significant cognitive 
challenges, educators will: 

 Create instructional environments to meet individual student needs and encourage 
active participation of all students. 

o Instruction provided in multiple natural, age appropriate, school and 
community environments. 

o Utilization of a variety of people to support the student.  
o Insuring the building, classrooms and other school settings allow access to 

learning for all students. 
o Extending time to participate in and/or complete activities.  
o Assuring availability of age-appropriate/functional instructional materials. 
o Creating environments and schedules that are comfortable, predictable and 

safe for the student and that allow for flexibility in physical positioning. 
o Creating space in classrooms to support active participation of all learners in 

small group activities/centers. 

 Provide a variety of instructional opportunities/methods to meet students' unique 
needs. 

o Activities that foster interdependence among all students. 
o Role playing, experiential learning, activity based instruction. 
o Varied methods to accommodate individual learning styles. 
o Opportunities for learning and practice in large group, small group and 

individualized situations. 
o Classroom learning linked with home and community. 
o Team teaching/co-teaching involving regular/special educators, related 

service personnel, peer tutors. 
o Opportunities to participate in cooperative learning groups to experience 

teacher/learner roles with people of different abilities.  
o Opportunities for functional application of academic skills.  
o Opportunities for a career awareness/exploration, development and real work 

experiences across all age levels. 
o Activities designed to allow practice of functional communication skills.  
o Opportunities for direct/intentional instruction and practice.  
o Use of positive reinforcement/feedback by all people involved with the student. 
o Instruction on identifying and responding to natural cues. 
o Activities designed to build on student's strengths. 
 

 Support optimal development and implementation of individualized education 
programs. 

o Empowering the IEP team, including the student and his/her family, to identify 
and prioritize educational goals/objectives that are most meaningful for the 
student's current and future life.  

o Individualizing curriculum to meet the educational needs of the student by 
adapting or modifying assessment, instruction and performance expectations 
and/or providing additional supports required by the student to participate, 
learn and demonstrate knowledge.  

o Developing and using behavioral plans based on identification of motivation 
for behavior (as needed).  

o Incorporating related services and supports into natural settings (including 
general education classes). 

o Teaming to solve problems and celebrate successes by regular/special 
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educators/students/families and other IEP team members.  
o Developing an array of supports for general educators and typical peers active 

in supporting the learner.  
o Creating collaborative partnerships with parents.  
o Establishing a mechanism for peer review (including feedback and 

suggestions from all members of the IEP team).  
o Sharing information among all individuals who know the student to identify 

individualized learner outcomes.  
o Providing ongoing opportunities for professional development. 

 
 
 
 

ASSESSMENT STRATEGIES  
FOR STUDENTS WITH INTELLECTUAL DISABILITIES/DEVELOPMENTAL DELAY 

 
In assessing the learning of students with significant cognitive challenges, educators will: 

 Design assessments that evaluate a variety of types of information. 
o student's skills, abilities and interests 
o student's preferred learning styles and/or environments 
o level of assistance required for success 
o on-going student progress 
o information for program planning and revision 

 Offer assessments that are designed to allow the student to demonstrate his/her best 
level of performance. 

 Select a variety of assessment methods, depending on the purpose of the 
assessment and the needs and preferences of the student.  

o Conduct assessments in natural environments.  
o Collect information in varying ways (i.e., teacher observation/report; review of 

student history and previous assessment information, video tape student 
activities for review by one or more service providers; self-report, etc.).  

o Utilize a variety of people to construct, conduct and interpret assessments 
(parents, friends, employers, etc.).  

o Limit sensory stimulation, if necessary.  
o Present information and allow responses in ways that match the student's 

preferred learning style and mode of communication. 
o Utilize portfolios-accumulate examples of work, projects, video tapes, etc. 

which show student progress. 
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PRACTICES  
FOR STUDENTS WHO ARE VISUALLY IMPAIRED 

 
To provide effective classroom practices for students who are visually impaired, 
educators will: 

 Provide adapted tools, texts, and materials.  

 Provide disability awareness for peers with sight.  

 Provide materials in appropriate media.  

 Provide environmental modifications: lighting, positioning, increasing/decreasing 
visual information.  

 Encourage use of a variety of literacy options.  

 Adapt assignments and tests as needed.  

 Provide opportunities for pre-teaching skills.  

 Provide opportunities for direct instruction and practice of nonverbal 
communication skill. 

 Provide opportunities to role play social situations.  

 Provide audio descriptions of visual presentations.  

 Provide community referenced instruction.  

 Provide adaptations and opportunities to practice life management skills.  

 Provide opportunities to learn organizational systems for home, school and work. 

 Provide direct instruction in travel skills in the home, school and community. 

 Provide instruction in and opportunities for proactive self-advocacy skills. 
 

ASSESSMENT STRATEGIES  
FOR STUDENTS WHO ARE VISUALLY IMPAIRED 

In assessing the learning of students who are visually impaired, educators will: 

 Provide tests in appropriate media. 

 Provide alternative methods of assessment (oral response, format change, time 
change, etc.). 

 Explain unusual or difficult-to-access test format. 

 Use technology and adapted tools. 

 Create and assess attainment of lEP or 504 goals. 

 Provide environmental changes for assessments. 
 

OPTIONS  
OR STUDENTS WHO ARE VISUALLY IMPAIRED 

For students who are visually impaired to have adequate opportunities to learn, schools 
will: 

 Allow the teacher for students with visual disabilities to plan or co-teach with 
general education teacher. 

 Provide one-on-one and small group instruction. 

 Offer consultation with general education teaches and other service providers. 

 Offer parent training in skills specific to students with visual disabilities. 

 Link skills development with adult services. 

 Provide extended school day or school year. 

 Provide team meetings with service providers and parents. 

 Ensure specialized instruction by Orientation and Mobility Specialist and Teacher 
for Students with Visual Disabilities (Braille, cane travel, specific technology, etc.). 

 Provide the use of paid or volunteer readers. 

 Provide the use of audio descriptor service. 


